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ANALYSIS OF VARIANCE FOR THE 2021 SCHOOL YEAR
Strategic Aim 1:
To know our students, so they engage in learning, aim for excellence and realise their potential
Annual Aim: For all students to make positive progress in reading, writing and mathematics
Focus: The foundations of the whare tapa whā are very strong and embedded throughout the school.
As a school, we encourage and develop all five dimensions:
- Taha tinana - physical health
- Taha wairua - spiritual health
- Taha whānau - family health
- Taha hinengaro - mental health
- Taha whenua - health of our physical environment
Target:
● 80% of our Year 8 students will have made progress of at least 4 sub levels in reading since February, 2020
by November 2021.

Background Information:
● Masterton Intermediate has a strong focus on developing students’ skills in reading, writing and mathematics
to enable them to continue their journey as life-long learners to the best of their ability.
● Our school employs six learning assistants to provide learning support for students.
● Student agency is encouraged through whole class, small groups, and one-on-one learning workshops with
classroom teachers and learning assistants.
● Access to digital technology is encouraged. Students are able to bring their own chromebook as part of our
BYOD scheme. Additionally, there are 400 school-leased chromebooks that students have access to during
school hours. Students and teachers collaborate through numerous applications such as Google:
classroom, meet, hangout and other relevant apps that staff find valuable.
● Masterton Intermediate is a member of the Whakaoriori Kāhui Ako (Masterton Community of Learning.)
We have 1 Across Schools Lead Teacher and 2 Within Schools Lead Teachers. We attend monthly Kāhui
Ako meetings.
Baseline data:
43.8% of students have made a shift of three sublevels in MATHEMATICS when comparing their beginning of
Year 7 OTJ in 2020 to end of Year 8 OTJ in 2021.
63.2% of students have made a shift of three sublevels in READING, when comparing their beginning of Year 7
OTJ in 2020 to end of Year 8 OTJ in 2021.
67.1% of students have made a shift of three sublevels in WRITING, when comparing their beginning of Year 7
OTJ in 2020 to end of Year 8 OTJ in 2021.

Actions in 2021
What did we do?

● Professional learning and development with Andy McFarlane and Angela Johnston
relating to Assessment for Learning.
(120 hours funded by the Ministry of Education, approximately 1 day per fortnight)
● Curriculum leaders ran a staff PD in forming overall teacher judgements to support
teachers in forming theirs for mid-year reports.
● Syndicates began to plan across the school in a new collaborative planning approach.
● Syndicate leaders began to develop a curriculum map to ensure curriculum coverage
and consistency across the school. This also led to the Inquiry concepts being
discussed and reviewed with our school community.
● Curriculum leaders continued to build on providing teachers and students with current,
engaging and proven resources throughout the year.
● Staff offered Pop-up PD to each other to increase knowledge and confidence in core
curriculum areas.
● Staff worked together to share effective online learning tools to support online learning
during the lockdown and bubble learning times. These online resources could also be
utilised during classroom learning.
● Digi Tech was a fantastic opportunity for students and staff to upskill their understanding
and knowledge of the digital curriculum. Many of the online learning tools used during
these times would also support the teaching and learning in reading, writing and maths.
● One member from each syndicate formed a well-being lead team for MIS. This was
supported by SMT and the Whakaoriori Kāhui Ako. The lead teacher, Suz Hayman, is
currently reviewing our schools well-being model and offered PD on approaches and
techniques to support well-being within yourself and the classroom.

Outcomes
What happened?

MATHEMATICS
43.8% of students have made a shift of three sublevels when comparing their beginning of
Year 7 OTJ in 2020 to end of Year 8 OTJ in 2021.

* A step progress is one sub level, for example, moving from a level 3A to 4B
* The shift row (highlighted in light blue) shows the number of sublevels students have moved from their beginning of year OTJ in 2020 to end of year OTJ in 2021.

READING
63.2% of students have made a shift of three sublevels when comparing their beginning of
Year 7 OTJ in 2020 to end of Year 8 OTJ in 2021.

* A step progress is one sub level, for example, moving from a level 3A to 4B
* The shift row (highlighted in light blue) shows the number of sublevels students have moved from their beginning of year OTJ in 2020 to end of year OTJ in 2021.

WRITING
67.1% of students have made a shift of three sublevels when comparing their beginning of
Year 7 OTJ in 2020 to end of Year 8 OTJ in 2021.

* A step progress is one sub level, for example, moving from a level 3A to 4B
* The shift row (highlighted in light blue) shows the number of sublevels students have moved from their beginning of year OTJ in 2020 to end of year OTJ in 2021.

Reasons for the
variance
Why did it
happen?

The students identified in the tables above were impacted by Covid-19 in both their Year 7
year (2020) and their Year 8 year (2021) as the country went into lockdown followed by level 3
bubble learning in both years.
During these times, schools needed to support students learning from home, either online or
via hard copy packs which were issued to families who had limited access to the internet.

In January of 2021, the Education Review Office published a report, Learning in a Covid
World: The Impact of Covid19 on Schools. This report analysed the impact of Covid-19 on
student wellbeing, engagement, learning as well as the implications moving forward among
other topics in New Zealand schools. Many of the findings identified in this report were also
challenges the MIS staff also identified could explain why we did not meet the target identified
above.
● We know that student wellbeing has a direct link to student learning and academic
progress and that student wellbeing was affected because of Covid-19, in particular we
have seen an increase in anxiety levels in students.
● Attendance was also a challenge we needed to overcome as many students did not
engage in learning during the lockdown or bubble learning times.
● Teachers were not only having to ensure they were delivering an effective classroom
programme online during the lockdown and bubble learning, many were also having to
upskill in their own knowledge of how to deliver an online learning programme.
Although the target of having 80% of students achieve a shift of four or more sublevels was
not reached, we do feel that the numbers reflected in reading and writing in particular do
prove positive progress during what was a new and uncertain two years.
Possible reasons for this include:
● Pop-up PD offered to staff
● Consistent assessment across all classrooms
● Current resources purchased to support teaching and learning programmes
The Maths percentage is not as high, but again, we are making positive progress in regards to
improving the quality of teaching and learning in this area, such as:
● Clear consistent expectations in regards to curriculum coverage
● Updating of resources and ensuring these are available to all classroom teachers
● Pedagogical support from the teacher in charge of Mathematics (Raegan McGregor) to
increase teachers confidence in planning for and teaching Maths.

Evaluation
Where to next?

In order to achieve consistency across classroom learning programmes and to ensure
curriculum coverage across all classes and syndicates, in 2021 MIS started to develop a
collaborative approach to teaching and learning within our classrooms and also began
creating a curriculum map.
Within the three areas of reading, writing and maths, we have identified we would like to focus
on the following in 2022:
● Continue to support staff in feeling confident in forming overall teacher judgements
(OTJs) in writing, reading and maths through PD opportunities during staff meetings.
● Incorporate Education Perfect into reading, writing and maths programmes.
● Continue to ensure consistency and clear expectations is achieved in regards to
assessments and data analysis.
● Creating a student-speak reading rubric (similar to writing).
● Look into student ‘tracking’ rubrics or sheets in maths so students are well aware of
where their next steps are.
● Continue to build onto the literacy packs, providing syndicates and classroom teachers
with current, engaging resources.
● Continue with the MIS Reading Challenge and support this by providing teachers with
certificates, and tracking charts for their classroom walls.

● Set clear expectations around what an effective reading programme looks like at MIS.
Formalising for consistency. Adding specifics to the curriculum map in order to be able
to confidently track AO’s.
● Incorporate the LPF and reading strategies toolkit.
● Use lower learner resources provided by Emily to teach phonics etc.
● Create a teacher read resource bank, this doc will be linked to the curriculum map.
● Promote reading through effective use of the Book Club and the library.
● Continue to support teachers in regards to using assessment for learning and
implementing “rich real life tasks”, particularly for our extension students.
● We could look into an ALiM (Accelerated Learning in Mathematics) programme for our
‘below’ and ‘well below’ students or continue to upskill our teachers and teacher
assistants in working with these types of students.
● Fill the rest of the gaps in the maths resource room and continue to support teachers
with the use of these.

Actions in 2021
What did we do?

- Year Two of the Kiva programme
Mike Smellie will be our team leader to ensure consistency throughout the
year

Outcomes
What happened?

Mike Smellie took on this role and has done an excellent job of following up promptly
with referrals that have been given to him. Mike finished with us at the end of term three
and Judy Dreadon has taken on the role of KiVa leader.
MIS completed a student well-being survey in Term 4 of 2021 as part of the well-being
workstream mahi for the Whakaoriori Kahui Ako. Attached is a report of the findings
taken from this survey, MIS Student Well-Being Survey 2021.

Reasons for the variance We have made some progress towards understanding what bullying is and what an
Why did it happen?
incident of unkindness is that can be dealt with by a teacher rather than passing on to
our KiVa team leader.
Evaluation
Where to next?

To support the teaching and learning of the schoolwide ADMIRE values, syndicates
have created ADMIRE lessons. These lessons target each value and actively teach
what that value looks like, sounds like and feels like at our school. Students are
encouraged to display the ADMIRE values and this is reinforced through our mahi pai
system. The value that relates specifically to this focus area is R for relationships.

Strategic Aim 2: To ensure that the Māori culture is alive and well at Masterton Intermediate School
Annual Aim: Te reo Māori and tikanga Māori are an important part of how we do things at Masterton Intermediate
Focus:
● Our school has developed a positive cultural identity resulting in increased confidence, engagement and
achievement for all students.
Target: At least 80% of all students will gain a minimum of 80% in their mastery test results in each of the four te
reo Māori units in 2021.
Background Information:
● We recognise that Māori students are a priority group and that 36% of the school roll is Māori.
● We are committed to the principles of the Treaty of Waitangi and recognise the importance of protection,
partnership and participation for Māori students and for all other students attending Masterton Intermediate
School.
● We encourage Māori students to display pride in being Māori.
● We endeavour to develop positive relationships with all Māori whānau through regular contact, an open door
policy and community events.
● We value te reo Māori me ona tikanga for all students and our kapa haka roopu, made up of 30% of our
students, is a flagship of our school.
Baseline data:
● Only 40% of all students gained a minimum of 80% in their mastery test results in each of the four te
reo Māori units in 2020.

Actions in 2021
What did we do?

- On-line PLD for all teachers with Anne Milne relating to culturally
responsive practices

Outcomes
What happened?

5 on-line modules were to be completed during the 2021 school year.
We provided a suggested schedule which allocated 7 weeks to each of the modules so
that this programme could be fully completed by mid-November. Modules were
completed by our 16 class teachers, 5 technicraft staff, LSC, deputy principal and
myself, a total of 24 staff.

Reasons for the variance
Why did it happen?

In completing each of the five modules, we encouraged our teachers to seek ways in
which they can develop their culturally responsive practice as individuals and also how
we can do this as a school. This mahi required a considerable amount of time and
dedication. We were pleased with the overall effort to complete the 5 modules.

Evaluation
Where to next?

On Thursday 27th February 2022, MIS staff will attend a day of PD with Janelle
Riki-Waaka and Nathan Riki to unpack Te Tiriti o Waitangi. Further sessions with one or
both of these excellent presenters will be targeted during the school year.

Actions in 2021
What did we do?

- Commitment towards improving te reo Māori mastery results
each term
80% of our students to gain 80% or more in the te reo Māori mastery tests each term.

Outcomes
What happened?

- Ko wai ahau? (Who am I?) in term one 264 out of 445 gained 80% or more - a total of 59.32%
- Te Waharoa (The entranceway) in term two 319 out of 456 gained 80% or more - 69.95%
- He aha te mahi? (What is the work? - Careers) In term three 273 out of 455 gained 80% or more - 60%
- Te Ao Hou (The new world) in term four 316 out of 450 gained 80% or more - 70.2%

Reasons for the variance
Why did it happen?

While we did not gain the target of 80% in any of the four terms, there was a steady
improvement from 2020 with the results of 59%, 70%, 60% and 70%. With a lesser
target of 75% in 2020, the results were only 40%, so these improvements are very
pleasing. Greater focus on the explicit teaching of the te reo Māori unit tasks is a key
reason for these much better outcomes.

Evaluation
Where to next?

● Continue to support staff in teaching and learning these words each term by
having confident staff members offer help with pronunciation and sharing different
ways to foster engagement.
● Continue to provide all staff with the te reo unit each term which provides teachers
with meaningful ways to teach the vocab words in their classroom programmes.
● Maintain our friendly competition across syndicates by incorporating results into
the Tīma Toa Trophy.
● All teachers will set a goal relating to te reo and tikanga Māori

Actions in 2021
What did we do?

- Te reo Māori lessons for a group of committed Year 8 students to
work with Russell Thompson and Olivia Geange for one block of 1
hour and 25 minutes each week. These students will provide support
for their class teachers te reo Māori.

Outcomes
What happened?

Lessons are held for one block of 1 hour and 25 minutes each week with a group of 32
Year Eight students with at least one student from each class.
Students are tested at the end of each term on the mahi that they have completed over
the previous 9 or 10 weeks. Students are also expected to complete tasks & learn
vocabulary or sentence patterns as part of their homework in order to increase their own
understanding.
In term one, 11 lessons were held
10 lessons in term two
10 lessons in term three
4 lessons in term four

Reasons for the variance
Why did it happen?

Without a second deputy principal in terms three and four, the workload for both Olivia
and I was increased considerably. We decided to finish this programme halfway through
term four due to the business of this final term, particularly in regard to the transition
process.

Evaluation
Where to next?

In 2022 and beyond, we want to provide this opportunity for far more students.
Olivia and I will support one teacher in each syndicate to offer a te reo Māori extension
programme to 32 students. Four staff indicated their keen interest in term two. This
would extend our numbers of students involved from 32 to well over 100.

Actions in 2021
What did we do?

- Kapa Haka educational visit in term four

Outcomes
What happened?

Olivia Geange put a great deal of time into the planning for our kapa haka trip to
Hawke’s Bay which was scheduled to take place from Sunday, November 7 to Friday,
November 8

Reasons for the variance
Why did it happen?

This event was cancelled due to COVID-19 restrictions.

Evaluation
Where to next?

We will not schedule trips in 2022 due to the COVID-19 restrictions.
We do not want to disappoint another group of students!

Strategic Aim 3: To promote the unique character of Masterton Intermediate School
Annual Aim: Very high quality opportunities are provided at Masterton Intermediate in all aspects of curricular &
extra-curricular involvement
Focus:

Masterton Intermediate students will respect those who have come before them and be thinking
about those who are yet to come. We respect ourselves, other students and the wider MIS
community.

Target:

80% or more of our students will have at least 10 ticks in the involvement sections of their mid-year
and 10 ticks in their end-of year reports in 2021

Background information:
● Masterton Intermediate is the only intermediate school in the Wairarapa.
● The school roll has increased significantly from 340 students in December, 2014 to 460 students in February,
2021.
● We want to promote its unique opportunities, its unique setting and history.
● Our students enjoy the many practical opportunities provided through the Technicraft, Options, Arts Enrichment
and Education Outside the Classroom programmes.
● Through the commitment of staff, parents, other adults and secondary school students as coaches, we provide
a wide range of sporting opportunities with a goal to achieve excellence in all codes.
● Opportunities for students to participate and perform in a wide range of cultural and musical activities has been
an important feature of Masterton Intermediate since first opening in 1960.
● In providing a wide range of opportunities for students in 2021, we will focus on high levels of participation for all
students.
● “Opportunities” is the word that current and former students will often use to explain what they enjoy most about
our school.

Baseline data:
Our target that 80% or more of our students will have at least 10 ticks in the involvement sections of their mid-year
report and 10 ticks in their end-of year report in 2021 was made very difficult by the fact that many of our planned
activities and events had to be cancelled due to COVID-19.
Mid Year reports were issued in July to a total of 444 students and 402 students received 10 ticks or more in the
Involvement section. Therefore, 90.54 % of our students received 10 ticks or more to easily achieve our target.
Of the 42 who did not, 14 students received 9 ticks and 10 students had 8 ticks. In this group, 14 of the students were
Year Seven and we will encourage them to increase their levels of involvement in 2022.
The other 18 students were in Year Eight. There were 31 boys and 11 girls.
End-of-year reports were issued in December to a total of 443 students and 192 students received 10 ticks or more in
the Involvement section. Therefore, 44% of our students received 10 ticks which was well short of the 80% target.
Of the 251 students who did not reach this target, 28 students received 9 ticks and 37 students had 8 ticks. In this
group, 131 of the students were Year Seven. The other 120 students were in Year Eight. There were 154 boys and
97 girls. The effects of COVID-19 contributed hugely to this target not being achieved. 30 activities or events were
cancelled in the second half-year of 2021 due to Level 2 or 3 restrictions. Many of these would have been included in
this Involvement section of the end-of-year report.

Actions in 2021
What did we do?

- Robyn Hamilton to implement the Digital Technology Curriculum with
every class and their home room teacher

Outcomes
What happened?

6 or 7 lessons were provided by Robyn to each class, each term. Teachers were
encouraged to participate in lessons, supporting them to increase their knowledge of how
to deliver the digital technologies curriculum. Many kaiako indicated that they found the
opportunity to extend their own skill levels very helpful. Computer Club and Minecraft Club
were held after school and attracted some very keen students.

Reasons for the
variance
Why did it happen?

This was reduced to 8 lessons per class in term three due to Covid-19 Alert Level Four
and Three.

Evaluation
Where to next?

I believe that this is one of the most successful learning initiatives that we have
implemented at Masterton Intermediate.

Actions in 2021
What did we do?

- Art lessons for a group of committed Year 8 students to work with
Beth Woodward for one block of 1 hour and 25 minutes each week.

Outcomes
What happened?

Art extension groups had one lesson per week with Beth in terms one and two. Beth took
up the position of Head of the Arts department at Kuranui College in term three and we
made the decision not to employ a second deputy principal due to the lesser numbers of
Year 6 students in our five main contributing schools for 2022 and 2023. We did not have
the capacity to continue the Art extension groups in terms three and four.

Reasons for the
variance
Why did it happen?

We were not able to continue with the Art Extension groups due to difficulties in being able
to release a teacher to run this programme.

Evaluation
Where to next?

In 2022, Colin Mann will take our Arts extension group as part of the technicraft extension
programme which will take place on a Day 3 afternoon. This system will ensure that the
programme will be sustainable for all four terms. If Colin does not continue for the whole
year, there are several other kaiako who would be eager to take on the role.

Actions in 2021
What did we do?

- Working with Gill Stewart to develop our Enviro school and
sustainability profile

Outcomes
What happened?

Robyn Hamilton met with Gill Stewart on Tuesday, February 2 to develop a plan for the
term two Sustainability inquiry focus for term two, 2021. There were many helpful &
practical suggestions that Gill was able to offer us.

Reasons for the
variance
Why did it happen?

COVID-19 restrictions limited the amount of time that Gill was able to spend with us but we
were still able to access considerable support through on-line programmes.

Evaluation
Where to next?

We will continue to seek the valuable support that Gill has to offer in our inquiry and enviro
school programmes.

Actions in 2021
What did we do?

- Develop our bike track programme with assistance from Holly Hullena

Outcomes
What happened?

The bike track was officially opened in March, 2021.
The in school track measures just over 1 km.
We received the second batch of bikes in May.
The track was made available for lunch time use on Tuesday, June 8.
One teacher would supervise from 12.35 pm to 12.55 pm
The next teacher would cover from 12.55 pm to 1.20 pm

Reasons for the
variance
Why did it happen?

We are very happy with the development and use of our bike track in 2021.

Evaluation
Where to next?

- We will continue to have our bike track open during lunch times in terms one and four,
when the weather is fine.
- The Pedal Ready programme will assist students to develop their basic skills and
confidence in using a bike.

Actions in 2021
What did we do?

- First XV rugby tour to Havelock North, Taupo and Palmerston North in term 3,
week 9

Outcomes
What happened?

Our first XV boys rugby team was selected in early May. We played against Palmerston
North Intermediate Normal on Thursday, July 27 and won 43-17.
The three schools that we were planning to play in September all withdrew due to
COVID-19 issues. We had raised more than $10 000 towards this tour, so looked to make
alternative arrangements for our boys.

Reasons for the
variance
Why did it happen?

We were able to organise two games with contacts from our WRISSA schools and played
against Wainuiomata Intermediate on September 29 (won 79-0) on Tawa Intermediate on
September 30 (won 91-0.) These very impressive victories reflected the time and effort
that was put in by the coaches and the players themselves. This group was the strongest
that I have seen at our school in more than 30 years and was a real disappointment that we
got to play only 3 games!

Evaluation
Where to next?

The rugby mini-tour that we managed to organise was a valuable exercise and had not
been done at our school before. We are keen to repeat this concept in 2022.

Planning for next year - 2022
New initiatives and priority actions for 2022 are listed below in alphabetic order and will include:
- Continue Assessment for Learning PLD with Andy McFarlane - MOE allocation of funding is until July, 2022.
Look to extend this if possible.
- Finding a system that enables us to provide regular te reo Māori lessons for teaching staff.
- Implementation of our refreshed school charter including the new vision and 6 strategic actions.
- Support provided to all staff to gain accurate pronunciation of all students’ names and of Wairarapa place names.
A high expectation that this will be achieved.
- Technicraft extension programme on a Day 3 afternoon, alongside choir. The 5 programmes will be art, cooking,
design technology, digital technology and science. 16 students in each, 4 from each syndicate.
- Te reo Māori lessons to be provided in one block of learning over the 7-day cycle for two syndicates together Waiohine and Waiawangawanga, Waipoua and Kaituna.

Our Vision: Engaged and successful learners who
achieve excellence and contribute positively to society

MASTERTON INTERMEDIATE SCHOOL: USE OF KIWI SPORT FUNDING 2021
There is a huge focus on increasing the number of students who are positively involved in
sporting activities throughout their time here at Masterton Intermediate School. Use of the
Kiwi Sport funding has enabled our school to involve teams in various sports and some
Saturday competitions including:
•
•
•
•
•

Small Sticks in Schools Year 2 – Hockey programme (Hockey Wairarapa)
Football shirts for our girls’ team
Zumba lessons held at lunch time for all students.
Softball bats x 9
2 x sets of sport socks for any code

The funding was also allocated to Options Two programmes which include a sporting focus
such as cricket, Ki O Rahi, Sports Alive and Tennis which allows students to try a wide range
of sporting activities and bringing in specialist coaches for some of the sports.
Our school certainly appreciates the Kiwi Sport funding grant each year and we will continue
to strengthen the number of students participating in a wide range of codes. We are also
looking at ways in which our teams can achieve maximum levels of success in all
competitions.
Yours sincerely,

Russell Thompson
Principal
Masterton Intermediate School

PO Box 628 - MASTERTON 5810 - Ph: 06 3700088 - Fax: 06 3700087 - Email: office@mis.school.nz - Web: www.mis.school.nz

Independent auditor’s report
To the readers of the financial statements of Masterton Intermediate School for the year ended
31 December 2021
The Auditor-General is the auditor of Masterton Intermediate School (the School). The AuditorGeneral has appointed me, Andrew Steel, using the staff and resources of Moore Markhams
Wairarapa Audit, to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 3 to 16, which comprise the
statement of financial position as at 31 December 2021, and the statement of comprehensive income,
statement of changes in equity and statement of cash flows for the year then ended, and the notes to
the financial statements that include accounting policies and other explanatory information.
In our opinion, the financial statements of the School:
 present fairly, in all material respects:
- its financial position as at 31 December 2021, and
- its financial performance and its cash flows for the year then ended; and


comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector - Public Benefit Entity Standards Reduced Disclosure Regime (Public Sector PBE
Standards RDR)

Our audit was completed on 19 May 2022. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and we
explain our independence.
Basis for Opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities
under those standards are further described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis
for our opinion.
Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.
The Board is responsible for such internal control as it determines is necessary to enable it to prepare
financial statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as

Moore Markhams is a network of independent firms that are each members of Moore Global Network Limited. Member firms in principal cities throughout the world.
Moore Markhams Wellington Audit is a partnership of MK Rania and AJ Steel. Moore Markhams independent member firms in New Zealand are in Auckland Christchurch – Dunedin – Hawke’s Bay – Queenstown – Wairarapa – Wanganui – Waverley – Wellington.

applicable, matters related to going concern and using the going concern basis of accounting, unless
there is an intention to close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they
could reasonably be expected to influence the decisions of readers taken on the basis of these
financial statements.
For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial
statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements, whether due
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not
detecting a material misstatement resulting from fraud is higher than for one resulting from error,
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override
of internal control.



We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to
events or conditions that may cast significant doubt on the School’s ability to continue as a going
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our
auditor’s report to the related disclosures in the financial statements or, if such disclosures are
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up
to the date of our auditor’s report. However, future events or conditions may cause the School to
cease to continue as a going concern.
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We evaluate the overall presentation, structure and content of the financial statements, including
the disclosures, and whether the financial statements represent the underlying transactions and
events in a manner that achieves fair presentation.



We assess the risk of material misstatement arising from the school payroll system, which may
still contain errors. As a result, we carried out procedures to minimise the risk of material errors
arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.

Our responsibilities arise from the Public Audit Act 2001.
Other information
The Board is responsible for the other information. The other information comprises the information
included on pages 1 to 2, and pages 17 to 39 but does not include the financial statements, and our
auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with the
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially
misstated. If, based on our work, we conclude that there is a material misstatement of this other
information, we are required to report that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGeneral’s Auditing Standards, which incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New
Zealand Auditing and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Andrew Steel | Moore Markhams Wairarapa Audit
On behalf of the Auditor-General |Wellington, New Zealand
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